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Brandon and Cassidy will introduce themselves.

Brandon:
I am the deputy director of education research at Child Trends and I come to this work having worn many different hats:
As a Peace Corps volunteer in Paraguay in the late 90s, I spent two years working with teachers in rural parts of the country. I learned a lot about humility and the power of focusing on relationships during my time in Paraguay. 
I also worked briefly as a math and reading specialist in an elementary school upon my return from the Peace Corps where I learned that what I really wanted to do was focus on the social and emotional challenges that students were facing.
So, I got my master of social work at the University of Maryland and spent nearly two decades working in both community and school settings, often working with families that had immigrated from Central America.
In my roles as a social worker, I was trained in trauma-focused cognitive behavioral therapy and, Cognitive Behavioral Interventions for Trauma in Schools, also known as CBITS
While working in DC schools, I got a little disillusioned with the decisions that were being made and decided I might need some additional letters after my name for people to listen to me, so I got my Ph.D. in public health and have worked for the past 10 years focusing on the ways in which schools can create safe and supportive learning spaces and workplaces.

Cassidy:
I am a policy analyst on the education and youth development teams at Child Trends. I come to this work and this particular space as someone who had to navigate many barriers in pursuit of my education, and had very little support. Without the support I did have, I likely wouldn’t have gotten where I am today, speaking with you all. And that is really part of what we hope to drive home here today, is that one person, one educator, really can make a profound difference in a student’s life. Understanding not only the impact of a high quality education, and also the importance of safe, supportive learning and living environments for youth, and the differences that can make, is what has really propelled me into this work, and I’m so excited to be here with you all today to talk about a bit of that. 


School Learning Conditions
Our research work spans the
development, implementation, and

evaluation of policies, programs, and
practices that contribute to inclusive and
positive learning environments for all
students.

We also provide technical assistance at
the national, state, local, and individual
levels to improve student well-being,
school safety, and instructional
environments. We also help educators
understand, identify, and address student
and family needs.

Child Trends

https://www.childtrends.org/

School Health

We conduct program evaluations and
provide technical assistance to support
policies, programs, and practices that
prioritize equity and whole child
development. Our work:

e Analyzes and disseminates
information related to school health
policies;

e Helps K-12 leaders make informed
decisions;

¢ Promotes expansion of school-based
services; and,

e Encourages cross-sector collaboration
to support student outcomes.

School Mental Health
We identify and support policies,
programs, and practices that bolster
students’ mental and emotional well-
being. Our work:
¢ Improves coordinated mental health
services at schools;
e Expands the availability of school-
based mental health services in all
50 states;
e Improves services for LGBTQ+
youth; and,
» |dentifies evidence-based solutions
to address COVID-19-related mental
health emergencies in youth.

School Discipline
Through literature reviews, analyses of
primary and secondary data, and
technical assistance, we support
prevention efforts and positive
approaches to school discipline. This
work:

e Shines a light on disparities in the
administration of school discipline

e Emphasizes supportive environments
as key to reducing reliance on
exclusionary discipline; and,

e Aims to understand how policy
changes impact school-level
disciplinary practices.

School Employee Wellness
Our school employee wellness work
expands the field’s understanding beyond
the physical and mental wellness of
instructional staff, to emphasize the
importance of ameliorating workplace
stressors while also supporting wellness-
enhancing habits among all types and
levels of staff.

Child Trends has developed a framework
and set of research-based tools to help
education and health leaders engage in
an inclusive, data-driven process to
advance equitable school employee
wellness.

Scan for more information:

Higher Education
We focus on understanding the
learning and life experiences of those
students for whom many of our nation’s
colleges and universities were not
designed. Our work:
» Centers and uplifts the experiences
of parenting students; and
e Creates learning conditions that are
supportive of the needs and
strengths of diverse college
students.
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A little bit about Child Trends. Child Trends is a national, non-partisan research organization with a mission of promoting the well-being of all children and youth through applied research that informs public policies, builds the evidence base for what works. We also leverage data to identify young people who are overlooked or ill-served by public systems. We have experts in early childhood, child welfare, healthy schools, juvenile justice, mental health, and youth development, just to name a few. This slide summarizes some of our education-focused work. You can go to our website or scan the QR code to learn more.


https://www.childtrends.org/
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Series Overview

This three-part series is intended to equip school and school district
staff with knowledge and skills related to stress, trauma, and
resilience

Describe how trauma, adversity, and resilience

influence refugee students
Understanding Trauma
and Fostering Resilience

When Working with Recognize how our own identities and
Afghan Refugee Students

and Their Families experiences can influence our work with
refugee students and their families

A Three-Part Online Series starting
Thursday, November 2, from
3:00 PM to 4:00 PM

ldentify ways schools can support positive
mental health for refugee students
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This webinar is the first in a three-part series. 

Today, we’ll do an overview of trauma, adversity, and resilience, all of which are terms that are commonly used these days but may not always be used in quite the same way. So, we’ll get on the same page about those and also spend some time applying those concepts to work with refugee students and families. This is where we hope that you all will engage and share your experiences and expertise. In particular, we know that many of you are working with refugee students and families from Afghanistan and sharing your experiences will help make this webinar more engaging and useful.

The second webinar will focus on how our own identities and experiences can influence our work with refugee students and families. Many trainings focus exclusively on students and their families, but it is critical that we understand how our own experiences, beliefs, and backgrounds influence the way we work. There will be opportunities to engage in some self-reflection and to share your thoughts with the group. Sharing with the group is optional, but we did want to give you a heads up that the second session will feel a bit more personal. We’ll also spend some time examining how the refugee experience can influence the identities of students and their families in order to better equip us to ensure that the students and families we work with feel seen and heard. 

The final webinar will focus on ways that schools can support positive mental health for refugee students. We’ll cover some best practices at an organizational level and also have time for you all to share things you are seeing, or wish to see, in your communities. We hope this session will be very interactive with lots audience participation.
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Applying Trauma-Informed Principles to Group Commitments

Be present and participate as much as you are able.

Respect the diverse experiences and opinions of others.
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In preparation for this series, Brandon and I have developed the following group commitments. Group commitments are a strategy to help establish a safe and supportive environment. They can help to reduce anxiety among participants by outlining some expectations, which is an important component of applying a trauma-informed approach. I'll draw your attention to the image at the bottom of your screen, which illustrates the key elements of a trauma-informed approach. Specifically, in designing group commitments, we want to build a strong foundation for trustworthiness and transparency, and collaboration and mutuality. 

Commitment 1 is to encourage folks to engage. Training will be more meaningful for everyone when more folks engage. Engagement allows us to develop collaboration towards a common goal of learning and also promotes peer support. The request to participate as much as you are able is a reminder that there may be times where folks cannot participate for a variety of reasons, which may include needing to take a pause due to strong personal reactions to something that has been shared. 
Commitment 2 is a reminder to respect the diversity within the group. This is intended to help us establish a sense of safety while also calling on us to recall that there are many issues related to power and oppression that can influence our experiences as humans and as professionals working with students and their families. It is also a reminder that this space is intended to empower us to share their experiences, learn from one another, and choose how to best apply what we learn in our communities.
Finally, in order to build trust and transparency, we want to remind everyone that this session is being recorded so that others can benefit from it. Please keep that in mind as you consider what you would like to share.



Chl Id Tre ﬂd)Si ?‘V CENTER FOR SCHOOLS

AND COMMUNITIES

Y

N

'Session 1 Learning Objectives

Be able to recognize how adversity and trauma are similar and different.
Be able to describe the role of resilience in overcoming adversity.

Be able to identify protective and risk factors experienced by refugee

students and their families.
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Here are our session objectives for today. Firstly, we hope you’ll all leave today with an understanding of how to recognize the differences and similarities between adversity and trauma. We hope you’ll also be able to describe how resilience works, and how it is important to overcoming adversity. Finally, we hope you’ll be able to identify protective and risk factors experiences by refugee students and their families.
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In the chat, please share...

a description of trauma that you
have heard used in your school or

community.
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Ok! Now we are going to engage in some chat activity – so in the chat, please share a description of trauma that you have heard used in your school or community. Please note this doesn’t have to be one you personally agree with, and while we will be working off one definition during today’s session, there isn’t a right or a wrong answer we are looking for here. More than anything, we just want a sense of how trauma is talked about across the different communities that are represented on this call. So I’ll give you a moment to do that.
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Trauma is...

experienced as
physically or
emotionally harmful

that has lasting
effects.

an event, or series
of events,
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Thanks for sharing your descriptions! [Remark on the descriptions that were shared].

This slide summarizes the definition that was developed by the Substance Abuse and Mental Health Services Administration, or SAMHSA, which has been adopted by a number of organizations. The full definition reads: “Trauma results from an event, series of events, or set of circumstances that is experienced by an individual as physically or emotionally harmful or threatening and that has lasting adverse effects on the individual's functioning and physical, social, emotional, or spiritual well-being.”

These are the three key components of trauma, which we will discuss in more detail.  
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As you may recall, the first component of trauma is an event, series of events, or circumstances. 

We’ll take a moment here to talk about adverse childhood experiences, or ACEs, because many of you have probably heard that term. 

The original ACEs study from the late 1990s focused mostly on abuse, neglect, and household dysfunction. So, the things that are on the upper part of the image (although homelessness wasn’t included in the original study). The researchers asked adults to report on their childhood experiences, and they found that the more adverse childhood experiences adults reported, the more likely they were to have a range of poor health conditions, including mental health but also heart disease and a range of other physical health symptoms. 

More recently, there has been a recognition that not all adverse events in childhood are things that occur in the household. So, the idea of adverse community environments was added, which you see at the bottom of this slide. Obviously the community environments can influence what happens at home, but the point here is that solutions to prevent adverse childhood experiences need to focus on structural change and not just focus on changing things within the child’s household. Discrimination is one of the most pernicious adverse community environments and one that we will try to keep in mind throughout this series.
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We all experience stress from time to time, in our everyday lives. While a buildup of stress over time without support can be harmful, it is important to note that stress isn’t always bad. Sometimes it can serve as a motivator! Like when you study a little harder because you are worried about a test or when you practice a little more to be prepared for a big game.

Even when stress is more severe or long-lasting, it isn’t always damaging. For example, children who suffer the death of a loved one but who receive support from family members are often able to process the situation with few long-term negative effects. These are what we would call supportive buffers. However, it’s much harder for this to happen if the adults in a child’s life are also feeling stressed and lack support. Therefore, it is critical to ensure care and support for youth and the adults in their lives.

Stress is likely to lead to lasting, negative consequences when children lack a source of support. Keep in mind that when children lack support, stressors don’t have to be severe to lead to negative effects. What can look like minor stressors to us can build up over time to result in similar negative effects to more severe stressors when children lack support, and we’ll talk more about that idea later on.

As professionals who are working with refugee children and their families, keep in mind that being a source of support for students and their families can make a big difference in determining whether they are able to cope with the stress in positive ways or whether the stressors they experience lead to longer-term, negative consequences. And remember, those negative consequences can come from a build up of smaller stressors, not just from a more severe source of trauma.
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We just talked about how important support is for buffering students against the negative effects of stressors and adversity. However, students aren’t always able to tell us when they need some support. Frankly, a lot of adults have a hard time with that too! This slide outlines four common stress responses that indicate a student may be experiencing some stress or adversity and behaviors that might fall into each of those categories.

For refugee students and their families, it can be even more complicated because when we are not familiar with a students’ typical behaviors or their cultural traditions, we might miss signs that they need some more support. On the other hand, the systems we have set up to provide help to students and families may not match with the needs or preferences of refugee families.

So, while this slide has some behaviors that might indicate a student is experiencing some stress or adversity, keep in mind that it’s important to approach the situation with an open mind. 

One thing you might have noticed is that lots of these behaviors might result in disciplinary actions. For example, students who don’t complete their assignments, don’t engage in class, or engage in disruptive behavior might end up with a disciplinary referral. On the other hand, the behaviors in the bottom right might at first seem desirable, especially students who see very eager to please. It might not be obvious that this might not be a positive sign that they student is doing well.

One way to think about it is if we think of our job as an investigator, not just an enforcer. Rather than jumping to disciplinary action, think about whether the behavior is typical for the student. If it’s a new student, look for ways to engage with the family in a non-judgmental way. Approaching families as co-investigators in your attempts to help the student get the most out of their time at school can help to build the sort of trusting relationship that will be helpful in addressing the root cause of problematic behaviors.
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This slide may look like a bit complicated, but don’t worry, we won’t spend a long time on it. There are really just a couple key points I want you to get:

The image on the right represents our stress response system. This system is normal and is involved in all those stress responses that Cassidy just described. It’s there to keep us safe. There is also a normal part of this process that dials back the stress response so we can take a beat to assess the danger in order to avoid overreacting. Even in circumstances that don’t involve trauma, the stress response is taxing on our bodies. We are not intended to be at a high alert level for a long time. Given all the organ systems that you can see get involved, it shouldn’t be a surprise that even low level stressors can lead to physical and mental health challenges when they are ongoing.

Now, let’s connect this to trauma. When we get overwhelmed by an extreme or ongoing stress response, the part of the system that is there to dial things back can get over-ridden. So, that normal process of being able to recognize that something isn’t a threat doesn’t happen the way it should. In fact, our bodies may even be trained to look for danger where there is none. That is a symptom of trauma. 



https://letstalkscience.ca/educational-resources/backgrounders/stress-and-brain
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Let’s use a seasonal example. Say you go to a haunted house. A zombie jumps out at you and your heart starts racing. You scream before you have a chance to think about what you are doing. And then it keeps happening. Now you might start feeling numb and stop reacting because it happens so much that it becomes too much to process. Or you may start assuming there is a zombie at every turn. Even after you leave the haunted house you are on high alert and imagining danger everywhere. So maybe you avoid going around blind corners, or you notice your muscles are constantly tense, or you punch your friend who decides it would be funny to hide around a corner and jump out to scare you. You tell yourself it was all pretend, just a haunted house. But it might take a while to come down from that adrenaline. For most people, this situation wouldn’t rise to the level of trauma, but it does give you a sense of what can happen when your stress response system gets overwhelmed.
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Now imagine a student who has actually experienced violence. Let’s say that student gets bumped in the hallway.  Typically, a student may have a startle reaction but then recognize it was an accident and keep moving. A student who has been exposed to violence may have trouble dialing a strong reaction back for long enough to assess the situation, so they might end up getting in a fight because they felt the need to defend themselves. Trauma can make it hard for students to accurately assess when a situation is dangerous and when it is not. And while some might respond aggressively, others might try to avoid the hallway, or avoid going to school all together.

Hopefully this helps to explain how big responses to a small stressors can cue you in to that fact that a student may need some additional supports. In fact, a lot of trauma-focused work includes helping individuals re-establish that part of the stress response that allows them to further assess a situation. In summary, this stress response is normal. But what trauma does is short-circuit the ability to take a beat and assess the situation to respond in a way that seems appropriate to the circumstances. That can lead students who have experienced trauma to engage in behaviors that appear out of proportion and can get them in trouble.

On the next few slides, we’ll review some common symptoms of trauma. We won’t spend too much time on each slide, just enough to remind us that many symptoms of trauma are also the sorts of behaviors that can result in disciplinary action at school. I’ll also challenge you think of behaviors that refugee students might engage in that could get misinterpreted as either disruptive or trauma symptoms if we don’t take the time to get to know a student’s family values or cultural norms.
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Common physical symptoms
O * Increased somatic complaints (e.g., headaches and
\\ stomachaches)

 Qver- or under-reacting to stimuli (e.g., getting startled

easily [or not at all] by bells, physical contact, doors

~
/ : :
slamming, sirens)

/| \

* |Increased activity level (e.g., fidgeting, getting out of seat)

 Withdrawal from other people and activities
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We just talked about how stress hormones impact your body, and how too much exposure to stress hormones can have a negative impact on our physical health. So, it shouldn’t be too much of a surprise to see that there are physical symptoms related to experiencing an overwhelming amount of adversity. However, we also need to keep in mind that our own expectations for behavior may be different from the expectations of refugee students and their families, leading us to believe something is a symptom of trauma (or simply defiance) when it actually might simply be mismatched expectations.

Take a look at these symptoms and type into the chat an example of a behavior that could be a trauma symptom but could also result from differing expectations.
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Common cognitive symptoms

\ I / * Recreating the traumatic event (e.g., repeatedly talking

~ ” about or "playing out" the event) or avoiding topics that
- serve as reminders
-

» Difficulties with executive function (e.g., impulse control,
attention)

Some of these symptoms,  Worry and fear about safety of self and others

such as worry and fear about
safety, may be appropriate
depending on current

circumstances or | . |
unfamiliarity with cultural spacing out )

* Dissociation (e.g., disconnected from surroundings,

norms.
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Knowing that stress response hormones can affect cognitive processes, its not a surprise to see the symptoms that are listed here. However, always remember to check in on your own assumptions about behaviors and gather more information.

Take a look at these symptoms and type into the chat an example of a behavior that could be a trauma symptom but could also result from differing expectations.
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Common social/lemotional symptoms

Rapid changes in heightened emotions (e.g., extremely
sad to angry)
 Change in ability to interpret or respond appropriately to

social cues

* Difficulties with emotion regulation and impulse control

It can be difficult to (e.g., angry outbursts, aggression, increased distress)
determine if some of these
symptoms are related to  Emotional numbness, isolation, and detachment

trauma rather than language
fluency and unfamiliarity
with cultural norms.
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Rather than read this list to you, I’ll ask you to take a look at these symptoms and just like the last slide, type into the chat an example of a behavior that could be a trauma symptom but could also result from differing expectations. 

While you all are thinking, I’ll just point out that a lot of these symptoms refer to a change. For students and families who are new to us, we may not know enough about them to know whether something is a change or not, which is a reminder of how important it is to keep an open mind and ask questions rather than making assumptions.



AND COMMUNITIES

Chl Id Tr’e ndg ;‘j CENTER FOR SCHOOLS

Common communication symptoms

It can be difficult to
determine if some of these
symptoms are related to
trauma rather than language
fluency and unfamiliarity
with cultural norms.

Language development delays and challenges

Difficulties with expressive (e.g., expressing thoughts and
feelings) and receptive language (e.g., understanding
nonverbal cues)

Difficulties with nonverbal communication (e.g., eye
contact)

Use of hurtful language (e.g., to keep others at a distance)
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This list of communication symptoms is another example of how critical it is not to jump to conclusions about behaviors of refugee students and families because our assumptions about behaviors and language can be incorrect if we don’t understand a students’ background.

Take a look at these symptoms and type into the chat an example of a behavior that could be a trauma symptom but could also result from differing expectations.
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Common learning symptoms
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It can be difficult to
determine if some of these
symptoms are related to
trauma rather than
education gaps due to
migration process, language
fluency and unfamiliarity
with cultural norms.

Absenteeism and changes in academic
performance/engagement

Difficulties with authority, redirection, or criticism
Difficulties listening and concentrating during instruction
Difficulties with memory (e.g., may require more
repetitions)

Difficulties generalizing learned material in different

contexts
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This list of learning symptoms is a reminder that we may assume a student has learning disabilities when in fact they need access to treatment for trauma. 
Take a look at these symptoms and type into the chat an example of a behavior that could be a trauma symptom but could also result from differing expectations.

A key message for us all to take from this discussion is the importance of taking the time to get to know students and their families so that we can avoid making assumptions about student behaviors. 
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MNegative Outcomes

Fulcrum Positive Qutcomes

Over ime, the cumulative impact of positive life experiences and coping skills can shift the fulcrum’s position, making
t easier to achieve positive outcomes. Play Tipping the Scales: The Resilience Game to learn more.

source: https://developingchild.harvard.edu/resources/inbrief-resilience-series/
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OK, we’ve talked a lot about adversity and trauma. Hopefully we have been clear that adversity or stress doesn’t always lead to trauma, and that having a source of support to buffer against the negative effects of adversity is a key component to determining whether adversity will lead to trauma. 

Now we want to lean in a bit more to that idea of providing a buffer against adversity, in part because you all can, and probably already do, serve as a buffer. 

So, contrary to what some folks think, resilience is not something a person has--or doesn’t have—within them.  In other words, it isn’t an inherent trait. Resilience is broader than that because it encompasses the protective factors that help tip the scale to positive outcomes when a child experiences adversity. Sure, genetics and an individual’s knowledge of coping skills can play a role in getting to a positive outcome, but so do supportive relationships and safe environments. 

Ultimately, even with individual characteristics that might predispose a student to respond with resilience, it will be the combination of those characteristics and the environment that will make the difference. For our part as youth-serving professionals, it is important to act as supportive, protective buffers for students and their families. It’s important to also keep in mind, though, that your health and wellness is also a key component. As they say during aircraft safety demonstrations, help yourself before attempting to help someone else. That same rule applies here.

One critical thing that I want everyone to take away from this is that resilience is not something you have or you don’t. A student who responded with resilience in one instance may not respond with resilience the next time due to a variety of different factors. That means we always have to do our part as adults to build supportive relationships and create safe environments for all students, even the ones that have responded with resilience in the past, . Now we’ll watch a quick video from the Harvard Center for the Developing Child. It goes over a lot of what I just said, although they probably say it better!  But also, this is a video you can use with your colleagues who you want to bring along with you on you learning journey! Pop in the chat.

https://developingchild.harvard.edu/resources/inbrief-resilience-series/ 
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DIRECT LINK TO YOUTUBE VIDEO ON SLIDE: https://youtu.be/1r8hj72bfGo?si=BFSK9hMbyEITNgKo
��BRANDON

[spend some time discussing comments as time permits]


https://youtu.be/1r8hj72bfGo?si=BFSK9hMbyEITNgKo
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Now we are going to put everything we’ve learned together into this image. This is called the stress bucket for refugee youth. We are going to go over each part of the image and ask you to add your thoughts in the chat. Towards the end of the webinar today we’ll share links to some resources that may be helpful as you continue to understand what the stress buckets look like for the refugee students and families you work with.
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We will start with the bucket. In the bucket you can see there is already some water. That is all the stress that refugee students and their families come to your communities and your schools with. It includes the things they experienced before they left their homes, as well as the things they experienced along the way.

Sadly, for many Afghan refugee students and families this can include experiences of violence, a chaotic process of leaving their homes, the death of loved ones, and having to leave loved ones behind in Afghanistan.

Take a moment to go to the Jamboard or use the chat to include some the pre-migration and migration stressors that you are aware of for refugee students and families in your schools and communities.

[review some of the comments]
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Now let’s take some time to think about adversity and stressors refugee youth might experience once they arrive to your communities and schools. Keep in mind what we have learned about the effects of cumulative stressors. They can be things that don’t seem like a big deal but pile over time. 

One thing to point out is that most Afghan refugees have some sort of temporary permission to be in the United States. It is a bit complicated, because there are a few different categories or permissions, but the main point is that Afghan refugee families have the uncertainty of their status as a stressor.


Again, use Jamboard or the chat to add your thoughts.

[review comments]

Think bout what is happening to the buckets of refugee youth as the adversity and stressors in your schools and communities get added to what was already in their buckets.


https://www.urban.org/urban-wire/how-temporary-immigration-status-has-affected-afghan-evacuees-us
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A lot of those stress responses that we have seen in earlier slides could be negative coping skills. Substance abuse or getting into an unhealthy relationship could also be examples of negative coping skills. Take a moment to add examples to the jamboard or chat.

[discuss comments]
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Finally, we get to resilience. Resilience is the way to reduce the amount of stress in the bucket so it doesn’t overflow. Remember that resilience is not some magical quality that a youth does or does not have. It also comes from the environment they are in. So, what sources of resilience might they have from their families, their cultural values, their religious beliefs, their own skills and abilities, the supports provided in their new communities, in their new schools, in their new faith communities. Take a moment to add sources of resilience in the jamboard or the chat.

[review comments]





\Chl Id Tre ﬂ(/j)Si ;‘z CENTER FOR SCHOOLS

AND COMMUNITIES

, ‘,
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https://learninginpractice.padlet.org/sarahbracken/welco https://coresourceexchange.org/wo
ming-newcomer-afghan-students-and-families- rking-with-afghans/
950xbigq19djgex1d

RE Home About~ Learn~ Teach~ Refugee Resources~ Research and Evidence~ All Resources News Contact~

cken +2 + 10mo

Welcoming Newcomer Afghan Students and Families

enter for Learning in Practice

Resources from the *
Resettlement E Virtual Learning Language & Culture * News & Contextual
Process Welcoming Schools  * Event on Oct. 2 Resources Upcoming Events E Info

Afghan Backgrounder

"98 Countries Pledge to

Accept Afghans After U.S.

Military Departs”
N 5

12 Ways to Support Afghan
Refugee Students (by Larry
Ferlazzo)

“Welcoming Afghan
Students and Families”
virtual learning event
recording |
w“ . . Refugee
s refugees, we found a 2 n Educator

Dbetter life with the help
of teachers like you. 5 #:* Academy

Afghan Students (Primer)
from USAHello

Refugee Educator
Foundations of Practice
Course Part 1

DOWNLOAD FULL PDF

usahelo.or
) Deepening Connections & Building

edweek org SRR Conditions for Learning
For and registration
click here.

Dari Language Resources

meledu T ﬂ

An older article (2015), but *
still helpful in imagining
context for some Afghans
who made the choice to
leave their homeland.

https://www.edweek.org/ g-
learning/opinion-twelve-ways-to-
‘support-afghan-refugee-

students/2021/08

Session 1 Resources:
Texts, Videos, People to
Check out, etc

HELP
AFGHANDY

YouTube

priorg

https://www.mel.edu/education/om
an-library/resource-quides/dari-
lanquage

Educators Must ‘Walk
Alongside Afghans and
Support Them' (by Larry
Ferlazzo)

This backgrounder contains historical, political, and cultural information intended to

Psychological First Aid (PFA) : Reishe cultivate a general understanding of Afghans who are arriving to the U.S. The ongoing B
to Support Clients Affected ‘ #
by the Crisis in Afghanistan =

Farsi Language Resources

S e
reen ]

crisis in Afghanistan is complex and spans decades. CORE produced this backgrounder to
aid U.S. Resettlement Agencies (RAs) and their local affiliates to provide culturally
appropriate Cultural Orientation (CO) and other services to newly arrived Afghans. The
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Obviously we are just scratching the surface in our limited time together when it comes to understanding with is in the stress buckets of Afghan refugee students and families y ur work with. Here are links to a few resources to help you learn more so that you can continue to expand your understanding.

https://coresourceexchange.org/working-with-afghans/
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Learning what is in a students’ stress bucket

https://coresourceexchange.org/wp-content/uploads/2022/01/Toolkit-Supporting-Afghan-Students-in-Schools-
and-Youth-Programs.pdf

Sample Scripts: Engaging with Family Members

Supportin_g Afghan ®  Thank you for everything you have done to support [student name] as they transition to a new
Students in Schools school. Is there anything | can do to help right now?

& Youth Programs in - ) . ) \ . : )
the United States | recognize how much new information you're hearing. It can be overwhelming leaming so much

information so quickly.
®  When it comes to [student name]'s education, what is the most important thing to you right now?
® | understand you have concerns about [topic]. Can you tell me more about what you think?

® It sounds like you are thinking that [summarize viewpoint]. Did | get that right? Did | get anything
wrong?

®  Thank you for sharing your perspective with me. Would it be useful for me to explain [topic] further,
to help you make a decision?

I, switchboard ® | respect your decision. I'm always happy to talk to you about this again. If you have further
guestions or thoughts on [topic], please contact me at [contact information].
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This toolkit has helpful information and resources, including these sample scripts you can use to better understand the experiences of Afghan refugee students and families you work with.

https://coresourceexchange.org/wp-content/uploads/2022/01/Toolkit-Supporting-Afghan-Students-in-Schools-and-Youth-Programs.pdf
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In the chat, please share...

* Did anything from the presentation or
discussion today surprise you?
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We have covered a lot today, so I’d like to ask you to take a moment and think about something that surprised you from the presentation or discussion today. If you feel comfortable sharing, you can add it to the chat.
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