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Brandon and Cassidy will introduce themselves.

Brandon:
I am the deputy director of education research at Child Trends and I come to this work having worn many different hats:
As a Peace Corps volunteer in Paraguay in the late 90s, I spent two years working with teachers in rural parts of the country. I learned a lot about humility and the power of focusing on relationships during my time in Paraguay. 
I also worked briefly as a math and reading specialist in an elementary school upon my return from the Peace Corps where I learned that what I really wanted to do was focus on the social and emotional challenges that students were facing.
So, I got my master of social work at the University of Maryland and spent nearly two decades working in both community and school settings, often working with families that had immigrated from Central America.
In my roles as a social worker, I was trained in trauma-focused cognitive behavioral therapy and, Cognitive Behavioral Interventions for Trauma in Schools, also known as CBITS
While working in DC schools, I got a little disillusioned with the decisions that were being made and decided I might need some additional letters after my name for people to listen to me, so I got my Ph.D. in public health and have worked for the past 10 years focusing on the ways in which schools can create safe and supportive learning spaces and workplaces.

Cassidy:
I am a policy analyst on the education and youth development teams at Child Trends. I come to this work and this particular space as someone who had to navigate many barriers in pursuit of my education, and had very little support. Without the support I did have, I likely wouldn’t have gotten where I am today, speaking with you all. And that is really part of what we hope to drive home here today, is that one person, one educator, really can make a profound difference in a student’s life. Understanding not only the impact of a high quality education, and also the importance of safe, supportive learning and living environments for youth, and the differences that can make, is what has really propelled me into this work, and I’m so excited to be here with you all today to talk about a bit of that. 


School Learning Conditions
Our research work spans the
development, implementation, and

evaluation of policies, programs, and
practices that contribute to inclusive and
positive learning environments for all
students.

We also provide technical assistance at
the national, state, local, and individual
levels to improve student well-being,
school safety, and instructional
environments. We also help educators
understand, identify, and address student
and family needs.

Child Trends

https://www.childtrends.org/

School Health

We conduct program evaluations and
provide technical assistance to support
policies, programs, and practices that
prioritize equity and whole child
development. Our work:

e Analyzes and disseminates
information related to school health
policies;

e Helps K-12 leaders make informed
decisions;

¢ Promotes expansion of school-based
services; and,

e Encourages cross-sector collaboration
to support student outcomes.

School Mental Health
We identify and support policies,
programs, and practices that bolster
students’ mental and emotional well-
being. Our work:
¢ Improves coordinated mental health
services at schools;
e Expands the availability of school-
based mental health services in all
50 states;
e Improves services for LGBTQ+
youth; and,
» |dentifies evidence-based solutions
to address COVID-19-related mental
health emergencies in youth.

School Discipline
Through literature reviews, analyses of
primary and secondary data, and
technical assistance, we support
prevention efforts and positive
approaches to school discipline. This
work:

e Shines a light on disparities in the
administration of school discipline

e Emphasizes supportive environments
as key to reducing reliance on
exclusionary discipline; and,

e Aims to understand how policy
changes impact school-level
disciplinary practices.

School Employee Wellness
Our school employee wellness work
expands the field’s understanding beyond
the physical and mental wellness of
instructional staff, to emphasize the
importance of ameliorating workplace
stressors while also supporting wellness-
enhancing habits among all types and
levels of staff.

Child Trends has developed a framework
and set of research-based tools to help
education and health leaders engage in
an inclusive, data-driven process to
advance equitable school employee
wellness.

Scan for more information:

Higher Education
We focus on understanding the
learning and life experiences of those
students for whom many of our nation’s
colleges and universities were not
designed. Our work:
» Centers and uplifts the experiences
of parenting students; and
e Creates learning conditions that are
supportive of the needs and
strengths of diverse college
students.
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And just a little bit about Child Trends. Child Trends is a national, non-partisan research organization with experts in early childhood, child welfare, healthy schools, juvenile justice, mental health, and youth development, just to name a few. This slide summarizes some of our education-focused work. You can go to our website or scan the QR code to learn more.


https://www.childtrends.org/
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Series Overview

This three-part series is intended to equip school and school district
staff with knowledge and skills related to stress, trauma, and
resilience

Describe how trauma, adversity, and resilience

influence refugee students
Understanding Trauma
and Fostering Resilience

When Working with Recognize how our own identities and
Afghan Refugee Students

and Their Families experiences can influence our work with
refugee students and their families

A Three-Part Online Series starting
Thursday, November 2, from
3:00 PM to 4:00 PM

ldentify ways schools can support positive
mental health for refugee students
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This webinar is the second in a three-part series. During the last session, we gave an overview of trauma, adversity, and resilience.

Today will focus on how our own identities and experiences can influence our work with refugee students and families. It is important that this training goes beyond understanding the experiences of students and their families, but also understanding how our own experiences, beliefs, and backgrounds influence the way we see and interact with the world around us. There will be opportunities to engage in some self-reflection and to share your thoughts with the group. Please remember that sharing with the group is optional, but we did want to give you a heads up that today will feel a bit more personal. We’ll wrap today by spending some time examining how the refugee experience can influence the identities of students and their families in order to better equip us to ensure that the students and families we work with feel seen and heard. 

The final session next week will focus on ways that schools can support positive mental health for refugee students. We’ll cover some best practices at an organizational level and also have time for you all to share things you are seeing, or wish to see, in your communities. We hope this session will be very interactive with lots of audience participation.
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Applying Trauma-Informed Principles to Group Commitments

Be present and participate as much as you are able.

Respect the diverse experiences and opinions of others.
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Hopefully this doesn’t look too unfamiliar – here are our group commitments we went over last time. Briefly, I'll draw your attention to the image at the bottom of your screen, which illustrates the key elements of a trauma-informed approach. Specifically, in designing group commitments, we want to build a strong foundation for trustworthiness and transparency, and collaboration and mutuality. 

As a reminder, commitment 1 is to encourage folks to engage. Engagement allows us to develop collaboration towards a common goal of learning and also promotes peer support. The request to participate as much as you are able is a reminder that there may be times where folks cannot participate for a variety of reasons, which may include needing to take a pause due to strong personal reactions to something that has been shared. As we mentioned earlier, today might feel a bit more personal as we talk about our identities. To that degree, please know that we are not asking you to disclose any information beyond what you feel comfortable.
Commitment 2 is a reminder to respect the diversity within the group. This is intended to help us establish a sense of safety while also calling on us to recall that there are many issues related to power and oppression that can influence our experiences as humans and as professionals working with students and their families. It is also a reminder that this space is intended to empower us to share their experiences, learn from one another, and choose how to best apply what we learn in our communities.
Finally, we want to remind everyone that this session is being recorded so that others can benefit from it. Please keep that in mind as you consider what you would like to share. And again, please take space for yourself as needed.
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Session 2 Learning Objectives

Recognize ways in which participants’ own identities and experiences may

influence their work with refugee students and families.

Describe the concept of secondary traumatic stress and identify strategies

to manage secondary traumatic stress.

Describe ways in which refugee students’ and families’ identities may be

influenced by their refugee experience.
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Here are our session objectives for today and a little preview at what we’ll be talking about today. First, we’ll discuss ways in which refugee students’ and families’ identities may be influenced by their refugee experience. We’ll also talk about how our own identities and experiences may influence our work with refugee students and families. And last, we’ll describe the concept of secondary traumatic stress and identify strategies to manage it. 


trauma

Trauma is...

an event, or series
of events,
experienced as
physically or
emotionally harmful

.
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that has lasting
effects.
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Now let’s briefly recap the material covered during the last session for those that may have missed it or just need a refresher. We discussed the definition of trauma that is used by the SAMHSA, which is that trauma is an event or series of events experienced as physically or emotionally harmful that has last effects. We also talked about the difference between trauma and adversity, mainly that experiencing adversity doesn’t necessarily result in trauma, especially when supportive buffers
are present. We also discussed the body’s stress response system, and how stress can negatively impact physical and mental health, even if it doesn’t rise to the level of trauma.
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A quick review from the last session

resilience

MNegative Outcomes

O Fulerum Positive Qutcomes

Ower time, the cumulative impact of positive life experiences and coping skills can shift the fulcrum’s position, making
it easier to achieve positive outcomes. Play Tipping the Scales: The Resilience Game to learn more.

refugee stress bucket

post-migration adversity
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We also discussed the concept of resilience and the fact that resilience is not just a characteristic that individuals have, and that a supportive environment is an important part of resilience. We then put everything learned together to understand how refugee youth and their families might be impacted by stressors related to their migration experience, which is illustrated by the bucket you see to the right of your screen. 

We talked a lot about the experiences of refugee students and their families, and hopefully emphasized and empowered you all to realize your importance as a potential supportive buffer in mitigating experiences of trauma. Today, its time to shift the focus further onto us, our role as educators, but more importantly, the identities we carry with us that impact how we view and interact with the world.
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This is Samira.

Child Trends.
~_
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As Cassidy mentioned, we’re going to talk about identity and how identities of refugee students and their families may be influenced by migration stressors. 

I want to introduce you to Samira. Samira is not a real person, but we’ll use her in a quick exercise to help us start thinking about the role of identities in the lives of refugee students.
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Samira is...

Child Trends.
~_



Presenter Notes
Presentation Notes
BRANDON

Imagine that Samira shows up to her first day of school in your community. It’s natural for people to make pretty quick assessments when meeting someone for the first time, so let’s take a moment to consider which identities might people assume are true of Samira? You can pop them in the chat or just think about them.


Chances are, you thought of more than one identity, because we all have multiple identities. 
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When talking about identities, there are two big categories. The first category is social identity. Social identities are how we see ourselves in relationship to others. For example, Samira may identify as Muslim. And because she is wearing a head scarf, others might see her that way too. She might also identify as a member of the LGBTQ community, which people just meeting her may not guess right away.

The second category is personal identity. Personal identity has more to do with what we know to be true about ourselves. For example, Samira might identify as someone who loves science or who loves playing video games. 

It’s important to keep in mind that we rarely know all the identities that students and their families hold. In fact, it is quite easy for us to assume they do, or don’t, hold certain identities even when we don’t know very much about them. We’ll talk more about that in a little bit, but for now it is important to keep in mind that everyone has lots of different identities.
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It is also important to keep in mind that identities can change over time. In fact, adolescence is a key developmental period for forming different aspects of our identities. 

However, identities can change for adults too. For example, becoming a parent or changing careers might shift how you see yourself in some respects.
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Finally, because we have so many different identities, particular aspects of our identities will be more, or less, central in different situations. For example, Samira’s identity as Muslim may feel less central to her when she is taking a math test and more central when she is thinking about how to explain to her new friends why she isn’t eating lunch during Ramadan. 
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and identity formation
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I just mentioned that adolescence is an important time for forming identities. However, that normal developmental process can get complicated for refugee students. A big task for adolescents are figuring out who they are in relationship to others. That is a pretty complex process in the best of circumstances, but imagine what it is like when you’re not fluent in the language that most people in your community speak, or when there are unwritten social norms you aren’t aware of.
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Identity formation in the midst of migration stress

While typical youth are faced with the developmental task of
forming a coherent identity during adolescence, a resettled
refugee adolescent frequently must reconstruct their sense of
self while simultaneously responding to the adaptive
demands of adjusting to life in their host country, which may
result in a great degree of distress and impairment.

Source: Guler, J., & Berman, S. L. (2019). Acculturation, identity distress, and internalizing symptoms among resettled adolescent refugees. Journal of
Adolescence, 76, 129-138.
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The text on this slide comes from a research article about acculturation, identity distress, and internalizing symptoms among refugee youth. I want to draw you attention to the purple text which says: 

a resettled refugee adolescent frequently must reconstruct their sense of self while simultaneously responding to the adaptive demands of adjusting to life in their host country

Let’s unpack that a little on the next slide.
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I like metaphors to help me apply concepts to real life. Today, we’ll use a game of Jenga to think about the process of identity formation for refugee youth. It’s not a perfect example, but hopefully you’ll find it useful.

In this metaphor, playing the game of Jenga represents the process of identity formation. The blocks get shifted as identities are established. If you’re like me, you might tug and push a little at blocks to test them out before committing to making a move.

Now imagine that the tower tumbles and you have to start again. But this time, most of the players in the game have been switched out, and they also seem to be playing by different rules than the ones you learned. Imagine how stressful and frustrating that game would be, especially if you also have a hard time communicating with the other players.

On the next couple of slides, we’ll review some additional considerations as we think about how to be supportive of refugee students and their families.
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Protective factors

Balance old & new. Strong connections to prior cultural identities
are linked to better outcomes for refugee students. Feeling a sense
of belonging in their new community and school is also linked to
better outcomes. It’s a balancing act!

Positive relationships. Positive relationships can buffer stressors and
give youth safety to explore their identities. Peer relationships are
particularly critical since they play a big role in social identity formation.
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This slides focuses on protective factors.

Research suggests that having strong ties to previous cultural identities is associated with better outcomes for immigrant and refugee youth. Refugee youth who feel integrated within their new community also tend to have better outcomes. So, the key is to help refugee students maintain positive connections with their cultural identities while also building a sense of belonging within their new community. 

Positive relationships also play a key role when it comes to identity formation. As we mentioned before, social identities focus on the way we see ourselves in relationship to others. Being able to form supportive relationships with peers and adults in their new community and school can provide refugee students with opportunities to develop their identities. 
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Adult roles. Youth often integrate into their new communities more
quickly than their parents. As a result, they can get called on to play
the role of language and culture broker, which can complicate

identity formation.

Identity-based harassment. When youth are harassed or bullied for
~ their cultural identity, it can lead them to want to distance
themselves from those identities. However, strong cultural identities

can serve as important protective factors.
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There are also experiences that can complicate the work of forming and re-forming identities for refugee students. 

For example, it is common for youth to learn a new language or pick up on new cultural norms more quickly than their parents. As a result, they may be placed in a position to play the role of a culture and language broker for their parents. This can expose them to adult situations such as conversations about medical care, financial stressors, housing, and legal status that can lead to significant anxiety. For adolescents, it can also feel challenging to have their parents rely on them when their peers are working on becoming more independent from their parents. One thing schools can do to help is to make sure that translation services are always available to avoid placing students in adult roles.

It is also important to consider the negative impacts of identity-based harassment for refugee students. As we noted on the last slide, positive connections to prior cultural identities can serve as important sources of strength for refugee students. However, when students are targeted for harassment based on their cultural identities, they may decide to withdraw from those identities. So, not only is identity-based harassment a harmful experience, it also can strip away important sources of support that could otherwise buffer students from adversity. As adults, it’s critical that we step in to address identity-based harassment.
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Identity salience refers to how central a particular identity is for a
young person relative to other identities they hold. As adults, it is
important to recognize that we may not always accurately guess
which identities are most central for youth in a specific situation.

Identity coherence refers to whether a young person feels like
their various identities are integrated so that they feel like their
authentic self. This can be complicated for refugee youth who may
be adapting to new cultural norms at a different pace than their
parents.
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As I’ve mentioned before, students are developing multiple aspects to their identities. So, experiences of migration trauma may impact  studentsdifferently. Here are a few things to consider:

Identity salience which refers to how central a particular identity is for a young person relative to other identities they hold. As adults, it is important to recognize that we may not always accurately guess which identities are most central for youth in a specific situation.

Identity coherence refers to whether a young person feels like their various identities are integrated. In other words, do they feel like they can be their authentic self in all settings, or do they feel like they have contradicting identities depending on where they are or who they are with. This can be complicated for any youth, but it can be especially complex for refugee students who may adapt to new cultural norms at a different pace than their parents.
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In the chat, please share...

* What strategies have you used to learn more
about refugee students’ identities?



Presenter Notes
Presentation Notes
BRANDON

We’ve talked about how childhood and adolescence are critical times for identity formation and how that process can be influenced by the context of migration. I’d like to pause and ask you all to share strategies you have used, or seen used, that work well to learn more about the identities of refugee students in your school or community.
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How do our identities influence our work with
refugee students and families?
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So, now that we have spent some time thinking about the experiences of refugee youth as they are working to establish their identities, let’s keep in mind that you all play a key role in serving as a buffer to reduce the stress they are feeling. Like we talked about last time, supportive buffers can be the difference between a child perceiving an event as traumatic, or helping them to respond with resilience.

With that important role in mind, we are going to spend some time thinking about how our own identities might influence our work with refugee students and families in our next activity.
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One of the most important ways our identities influence our work with refugee students and families is through implicit bias. Implicit bias sounds bad, but it I want to assure you that we are not here to criticize anyone. The truth is we all have biases. It might be better if we call them automatic thoughts, because that is really what they are. They are thoughts that pop into our minds almost immediately. We’ll take a look at a brief video from the National Education Association that explains a bit more about implicit bias. Feel free to pop any reactions you have to the video in the chat.

[watch video]

As we saw in the video, these automatic thoughts are based in the many different experiences we have had, as well as what we hear and see around us. The experiences we have and the messages we receive are likely influenced by our identities. So we are going to spend the next few minutes reflecting on our identities.



https://www.youtube.com/watch?v=BSguud-t1kc
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Let’s use the social identity wheel to start
confronting our biases.

Primary
identities in
red circle

Take 5 minutes to
complete your personal
https://sites.northwestern.edu/msaatnu/2020/07/09/the-i-in-identity-series-identity-wheel-self-reflection/ i d e n t i ty W h e e | .
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You can see the social identity wheel on this slide, which I’m sure many of you are familiar with. It includes several different categories of identities such as age, gender, and legal status. For some people, you may not have given much thought to some of these categories, but we’d like for you to spend the next 5 minutes doing just that. If we had more time, we might ask you to put primary identities for each category in the inner red portion of the wheel, and secondary identities on the outside. But for now, it’s probably enough to just spend some time thinking about each of them more broadly.  We’ll leave this slide up so you can see the categories, but you can also see a link on the slide to download the handout yourself. We’ll also pop that in the chat now.

https://sites.northwestern.edu/msaatnu/2020/07/09/the-i-in-identity-series-identity-wheel-self-reflection/


https://sites.northwestern.edu/msaatnu/2020/07/09/the-i-in-identity-series-identity-wheel-self-reflection/

Questions to consider

Which of your identities are you the most proud of?

Which identity is the most important to you?

Which identity is the least important to you?

Which identity do you struggle the most with?

For which identity do you feel that you receive power the most often?

For which identity do you feel that you experience oppression the most often?

Which identity do you tend to notice first about other people?

Which of your identities do you think is the most important to the refugee
students and families you know?
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Here, we have a list of questions we’d like you to work through. You’ll also see them on the Jamboard. Now, we don’t expect you to get through everything in just a few minutes, so if you have a birthday in January through June, so the first half of the year, please start at the beginning of the Jamboard and work your way down. If you have a birthday in July through December, please start at the last Jamboard, and work your way backward.

Please take a moment to add a note with your response to the question on that board. We will take a few minutes to let folks work through the boards. I’ll keep this slide up until its time to share aloud.

[Switch to sharing Jamboard after minutes are up]
Would anyone like to share about your experience going through the identity wheel categories or answering the questions in the Jamboard? You can add a comment to the chat or unmute and speak up.
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Power and privilege

Social identities are often
associated with different
levels of power and
privilege.

While privilege can vary
depending on
context/setting, the image
on the right is generally true
in the United States.
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It is important to realize that identities are often associated with power or marginalization. That relationship can change in different contexts, but the image on the right reflects power dynamics for different identities that are broadly applicable in the United States. 

This image is intended to align with the concept of intersectionality, which was originally developed by Kimberle Crenshaw, a Black, feminist legal scholar, to help highlight the double-bind that Black women in the United States face with respect to experiencing both racial and gender prejudice. The concept has since been expanded to help folks think about the ways in which individuals might experience multiple forms of identity-based prejudice.  

Take a moment to consider where your various identities fall. Once you have thought about where you fall, think about where the refugee students and families you work with might fall. 

Keep in mind that most people will have identities that fall across a range of power categories. Since the centrality of our different identities can change in different settings or circumstances, our experiences of power and marginalization may also fluctuate. It is also critical to recognize that the more forms of prejudice individuals face, the more challenges they may experience when it comes to well-being.
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In the chat, please share...

* What is one thing that you will take away from
this discussion today?
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We’ve covered a lot of ground and I want to take a moment for processing. As you think about the discussions and activities we have engaged in today, what is something that has stuck out to you? Please take a moment to add your thoughts in the chat.



. T N CenTER FOR SCHOOLS
\Ch 1C|)Tf’ ends T o CommvuniTies

Secondary traumatic stress: individuals

National Center on Safe Supportive Learning Environments
‘!l Safe Supportive Learning
All staff handout @J# Engagement | Safety | Environment

3. SECONDARY TRAUMATIC STRESS AND
SELF-CARE PACKET

Educators, counselors, and other support staff who work with students exposed to trauma are at
risk of being indirectly traumatized as a result of hearing about their students’ experiences and
witnessing the negative effects. In the first section of this packet, learn about secondary traumatic
stress and related conditions; in the second section, use the tools and strategies provided to help

https ://Safes uppo rtive I earn | ng. ed _gov/sites/ you create individual and schoolwide plans to promote staff self-care and resilience.
defau It/fiIes/BuiIding TSS Handout 3secon Secondary Traumatic Stress and Related Conditions
d ary trauma. pdf Secondary traumatic stress (STS) is the emotional distress that results when an individual

hears about the traumatic experiences of another individual. Distress may result from hearing
someone’s trauma stories, seeing high levels of distress in the aftermath of a traumatic event,
needing to retell a student's story, and/or seeing photos or images related to the trauma.
Individuals with symptoms severe enough could be diagnosed with post-traumatic stress
disorder (PTSD). Common symptoms of STS include the following:

Increased anxiety and concern about safety

Intrusive, negative thoughts and images related to their students' traumatic stories
Fatigue and physical complaints

Feeling numb or detached from students

Feeling powerless or hopeless about students and the work
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We will end today’s session with a brief but important discussion of secondary traumatic stress. Many of you have probably heard this term. It basically refers to the emotional distress that results when an individual hears about or witnesses the traumatic experiences of another person or group of people. It’s important to note that staff who are from marginalized communities or who have experienced trauma themselves may be especially impacted by the traumas of students and their families. 

We will talk more about secondary traumatic stress next week when we talk about school strategies for supporting refugee students and their families. But for today, I mostly want to direct you to a resource.

The link on this page will take you to a handout that describes secondary traumatic stress. It also includes an informal assessment and a template for you to develop a plan for addressing any secondary traumatic stress you might experience. 


https://safesupportivelearning.ed.gov/sites/default/files/Building_TSS_Handout_3secondary_trauma.pdf
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Secondary traumatic stress: individuals

Support and supervision

The school offers an employee assistance program.

Employee job descriptions and responsibilities are clearly defined.

All staff members have access to regular supervision or support by administrators or peers.

Staff members have access to ongoing support for managing workload and time needed to
complete tasks.

httpS ://Safesu ppOFtIVElea rni ng'ed .gOV/SIteS/ Staff members are encouraged to understand their own stress reactions and take appropriate
dEfaU|t/fI|ES/BUIId|ng TSS Handout 3secon steps to develop their own self-care plans.
da ry trauma. Ddf Staff members are regularly supported in practicing self-care strategies.

Staff members are welcome to discuss concerns about the school or their jobs with
administrators without negative consequences (e.g., being treated differently, feeling like
their jobs are in jeopardy, or having their concerns affect their positions on the team).

Staff members are encouraged to take breaks, including lunch and vacation time.

The school fosters team-based support and mentoring for staff.
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Towards the end of the handout, there are questions to assess how well your school supports staff in dealing with secondary traumatic stress. On this slide you can see some of the aspects of school support that are highlighted in the handout. I would encourage you to review that section of the handout before our session next week. 

Again, we will be talking more about secondary traumatic stress next week, but it felt important to call out now given everything that we have discussed today.

https://safesupportivelearning.ed.gov/sites/default/files/Building_TSS_Handout_3secondary_trauma.pdf
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Personal Commitment
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My personal commitment

What is one thing you
plan to do differently as
a result of what you
learned today?

«H o @ T @~ %

https://jamboard.google.com/d/1n4IWzAneUVIX8KEblj2jp zxtUKvhnv3LCHdwyO yK4/viewer?f=1
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As we wrap up, we want you to pause for a moment and think about what you plan to do differently as a result of what you learned today. You all are a part of the resilience of the refugee students and families in your schools and communities. What will you do to embrace that role? How will you encourage your colleagues to embrace their role? Please take a moment to add your thought to the final slide on the jamboard or in the chat. Keep in mind that your idea, simple or complex, may be the spark that helps someone else see what might be possible in their own community or school.




https://jamboard.google.com/d/1n4lWzAneUVlx8kEbIj2jp_zxtUKvhnv3LCHdwyO_yK4/viewer?f=1
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Resources

Questions? Feel free to reach out!
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And finally, before we pass the mic back to Meghan, we just wanted to thank you for your time and engagement in today’s session. We’re very excited about this series, and hope to see you in the next one! Meghan, to you.

mailto:bstratford@childtrends.org
mailto:Cguros@childtrends.org
https://safesupportivelearning.ed.gov/sites/default/files/Building_TSS_Handout_3secondary_trauma.pdf
https://safesupportivelearning.ed.gov/sites/default/files/Building_TSS_Handout_3secondary_trauma.pdf
https://sites.northwestern.edu/msaatnu/2020/07/09/the-i-in-identity-series-identity-wheel-self-reflection/
https://www.youtube.com/watch?v=BSguud-t1kc
https://pubmed.ncbi.nlm.nih.gov/31479893/
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