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Brandon and Cassidy will introduce themselves.

Brandon:
I am the deputy director of education research at Child Trends and I come to this work having worn many different hats:
As a Peace Corps volunteer in Paraguay in the late 90s, I spent two years working with teachers in rural parts of the country. I learned a lot about humility and the power of focusing on relationships during my time in Paraguay. 
I also worked briefly as a math and reading specialist in an elementary school upon my return from the Peace Corps where I learned that what I really wanted to do was focus on the social and emotional challenges that students were facing.
So, I got my master of social work at the University of Maryland and spent nearly two decades working in both community and school settings, often working with families that had immigrated from Central America.
In my roles as a social worker, I was trained in trauma-focused cognitive behavioral therapy and, Cognitive Behavioral Interventions for Trauma in Schools, also known as CBITS
While working in DC schools, I got a little disillusioned with the decisions that were being made and decided I might need some additional letters after my name for people to listen to me, so I got my Ph.D. in public health and have worked for the past 10 years focusing on the ways in which schools can create safe and supportive learning spaces and workplaces.

Cassidy:
I am a policy analyst on the education and youth development teams at Child Trends. I come to this work and this particular space as someone who had to navigate many barriers in pursuit of my education, and had very little support. Without the support I did have, I likely wouldn’t have gotten where I am today, speaking with you all. And that is really part of what we hope to drive home here today, is that one person, one educator, really can make a profound difference in a student’s life. Understanding not only the impact of a high quality education, and also the importance of safe, supportive learning and living environments for youth, and the differences that can make, is what has really propelled me into this work, and I’m so excited to be here with you all today to talk about a bit of that. 


School Learning Conditions
Our research work spans the
development, implementation, and

evaluation of policies, programs, and
practices that contribute to inclusive and
positive learning environments for all
students.

We also provide technical assistance at
the national, state, local, and individual
levels to improve student well-being,
school safety, and instructional
environments. We also help educators
understand, identify, and address student
and family needs.

Child Trends

https://www.childtrends.org/

School Health

We conduct program evaluations and
provide technical assistance to support
policies, programs, and practices that
prioritize equity and whole child
development. Our work:

e Analyzes and disseminates
information related to school health
policies;

e Helps K-12 leaders make informed
decisions;

¢ Promotes expansion of school-based
services; and,

e Encourages cross-sector collaboration
to support student outcomes.

School Mental Health
We identify and support policies,
programs, and practices that bolster
students’ mental and emotional well-
being. Our work:
¢ Improves coordinated mental health
services at schools;
e Expands the availability of school-
based mental health services in all
50 states;
e Improves services for LGBTQ+
youth; and,
» |dentifies evidence-based solutions
to address COVID-19-related mental
health emergencies in youth.

School Discipline
Through literature reviews, analyses of
primary and secondary data, and
technical assistance, we support
prevention efforts and positive
approaches to school discipline. This
work:

e Shines a light on disparities in the
administration of school discipline

e Emphasizes supportive environments
as key to reducing reliance on
exclusionary discipline; and,

e Aims to understand how policy
changes impact school-level
disciplinary practices.

School Employee Wellness
Our school employee wellness work
expands the field’s understanding beyond
the physical and mental wellness of
instructional staff, to emphasize the
importance of ameliorating workplace
stressors while also supporting wellness-
enhancing habits among all types and
levels of staff.

Child Trends has developed a framework
and set of research-based tools to help
education and health leaders engage in
an inclusive, data-driven process to
advance equitable school employee
wellness.

Scan for more information:

Higher Education
We focus on understanding the
learning and life experiences of those
students for whom many of our nation’s
colleges and universities were not
designed. Our work:
» Centers and uplifts the experiences
of parenting students; and
e Creates learning conditions that are
supportive of the needs and
strengths of diverse college
students.
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And just a little bit about Child Trends. Child Trends is a national, non-partisan research organization with experts in early childhood, child welfare, healthy schools, juvenile justice, mental health, and youth development, just to name a few. This slide summarizes some of our education-focused work. You can go to our website or scan the QR code to learn more.


https://www.childtrends.org/
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Series Overview

This three-part series is intended to equip school and school district
staff with knowledge and skills related to stress, trauma, and
resilience

Describe how trauma, adversity, and resilience

influence refugee students
Understanding Trauma
and Fostering Resilience

When Working with Recognize how our own identities and
Afghan Refugee Students

and Their Families experiences can influence our work with
refugee students and their families

A Three-Part Online Series starting
Thursday, November 2, from
3:00 PM to 4:00 PM

ldentify ways schools can support positive
mental health for refugee students



Presenter Notes
Presentation Notes
CASSIDY

This is our final webinar in our a three-part series. We’ll quickly review what we covered during the first two sessions over the next few slides.

Today, we’re going to focus on ways schools can implement trauma informed practices and support positive mental health for refugee students. We’re going to go over the seven components of trauma sensitive schools and give you all a chance to reflect on classroom strategies you may be using or yourselves. We’ll cover some best practices at an organizational level and also have time for you all to share things you are seeing, or wish to see, in your communities. 
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Applying Trauma-Informed Principles to Group Commitments

Be present and participate as much as you are able.

Respect the diverse experiences and opinions of others.

I |
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1. Safety 2. Trustworthiness 3. Peer Support 4. Colloboration 5. Empowerment, 6. Culturol

& Transparency & Mutuwality Violce, & Choice Historical, &

ender Issues



Presenter Notes
Presentation Notes
CASSIDY

Hopefully this doesn’t look too unfamiliar – here are our group commitments we have been using. I'll just go over them briefly�
As a reminder, commitment 1 is to encourage folks to engage. 
Commitment 2 is a reminder to respect the diversity within the group. 
We also want to remind everyone that this session is being recorded so that others can benefit from it. 
And finally, I'll draw your attention to the image at the bottom of your screen, which illustrates the key elements of a trauma-informed approach. 
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Session 3 Learning Objectives

Describe the seven principles of trauma sensitive schools.

environments for students.

Ildentify at least three schoolwide strategies for creating safe and healing

environments for students and their families.

e |ldentify at least three classroom strategies for creating safe and healing
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Here are our session objectives for today and a little preview at what we’ll be talking about . You’ll leave today with an understanding of the seven principals of trauma sensitive school, in addition to classroom and school-wide strategies to create safe and healing environments for students and their families.
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ChildTrends.

A quick review from the past two sessions

trauma

Trauma is...

an event, or series
of events,

experienced as
physically or
emotionally harmful

.
\¢ .°

that has lasting
effects.

resilience

Negative Outcomes . Jf‘

¢* Fulerum Positive Outcomes

Over time, the cumulative impact of positive life experiences and coping skills can shift the fulcrum’s position, making
t easier to achieve positive outcomes. Play Tipping the Scales: The Resilience Game to leam more

refugee stress
bucket

post-migration adversity

-
negative
coping skills
and limited
support
coping system
skills and
support
system
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Now let’s briefly recap the material covered during the previous sessions for those that may have missed it or just need a refresher. We discussed the definition of trauma that is used by the SAMHSA, which is that trauma is an event or series of events experienced as physically or emotionally harmful that has last effects. We also discussed the concept of resilience and the fact that resilience is not just a characteristic that individuals have, and that a supportive environment is an important part of resilience. We then put everything we learned together to understand how refugee youth and their families might be impacted by stressors related to their migration experience, which is illustrated by the bucket you see to the right of your screen. 


. i N CenTER FOR SCHOOLS
\Ch 1d,Tr ends " AND COMMUNITIES

Identity development for refugee students

Protective factors Risk factors

Balance old

Adult roles.
& new.

Identity-based
harassment.

Positive
relationships.
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During the last session, we focused on identity development for refugee students.

Research suggests that having strong ties to previous cultural identities is associated with better outcomes for immigrant and refugee youth. Refugee youth who feel integrated within their new community also tend to have better outcomes. So, the key is to help refugee students maintain positive connections with their cultural identities while also building a sense of belonging within their new community. 

We also covered some risk factors refugee students may experience. For example, some refugee students may have to assume some sort of adult role after their resettlement due to differing factors. For adolescents, it can also feel challenging to have their parents rely on them when their peers are working on becoming more independent from their parents. One thing schools can do to help is to make sure that translation services are always available to avoid placing students in adult roles. Refugee students may also be subject to identity-based harassment or bullying for their cultural identity. This may cause them to retract from that identity further, which can be an important source of support that could otherwise buffer students from adversity.


. T N CenTER FOR SCHOOLS
\Ch 1C|Tf’ ends [/ AND COMMUNITIES

SOCIAL

A
IDENTITIES li
soan PR i - e
£ = Wdde iy N gy Gay BF
%_ 09\ l‘ M w{f .g ?,3:::,.:0‘0‘ ”'eh . tg }'
o \\ Ll N\ 3§ X
- § \1’5 = Y-%q‘e " & "?
%t RN
%, e, § EX AT
Gy XA
& éq .b\" \\‘*
°q’ rﬂe Vulner a\‘\\
: e
Ysize met ™ ) induckuocth

Adapted from ccrweb.ca

https://sites.northwestern.edu/msaatnu/2020/07/09/the-i-in-identity-series-identity-wheel-self-reflection/
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We also worked with the social identity wheel and the wheel of power and privilege on this slide, which I’m sure many of you are familiar with. The social identity wheel includes several different categories of identities such as age, gender, and legal status, while the wheel of power and privilege illustrates the concept of intersectionality, which helps us think about the ways individuals and groups might experience multiple, overlapping forms of oppression and discrimination.

Its important to understand your own identity, and how it may or may not afford you power and privilege. Similarly, its important to recognize this in our work with refugee students and families, some of whom likely have different experiences with power and privilege in the United States.

And now it’s time to wrap all of this understanding around trauma and identity development, and talk about how can apply these concepts in our classrooms and schools. I’ll pass it to Brandon, who’s going to take us through the principles of trauma sensitive schools.


https://sites.northwestern.edu/msaatnu/2020/07/09/the-i-in-identity-series-identity-wheel-self-reflection/


https://sites.northwestern.edu/msaatnu/2020/07/09/the-i-in-identity-series-identity-wheel-self-reflection/
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seven principles of trauma sensitive schools

1. Understand trauma and its impact.

2. Believe that healing happens in relationships.

3. Ensure emotional and physical safety.

4. View students holistically.

5. Support choice, control, and empowerment for students,
staff, and families.

6. Strive for cultural competence.

7. Use a collaborative approach.
e
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Our discussion today will focus on these seven principles of trauma sensitive schools. We’ll spend some time discussing each one and how they can be applied to address the needs of refugee students as well as their families.
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' Links on this slide are hosted by websites outside of our control. No guarantees can be made or implied as to the accessibility of the linked content.
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Schools play a significant role in supporting the health and well-being of children and youth,
including those affected by traumatic experiences. In a trauma-sensitive school, all aspects of

the educational environment—from workforce training to engagement with students and
families to procedures and policies—are grounded in an understanding of trauma and its impact
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These principles that are guiding our discussion today have been outlined in an online resource that was developed by the National Center for Safe and Supportive Learning Environments, which is a national technical assistance center funded by the US Department of Education. I encourage you to take a look at their website. They have materials that focus on understanding trauma and its impact that can help expand on what we’ve already covered in this series. There are also resources on building trauma-sensitive schools, including an online module, which you can see at the bottom right, that you can work through at your own pace. On the top right, you’ll see an image of a handout packet that includes some worksheets to help you apply what you learn in the online learning module. The handout we shared on secondary traumatic stress is part of that handout packet.

https://safesupportivelearning.ed.gov/trauma-sensitive-schools-training-package
https://airhsdlearning.airws.org/building-trauma-sensitive-schools/story_html5.html
https://safesupportivelearning.ed.gov/sites/default/files/TSS_Building_Handout_Packet_ALL.pdf
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Understand trauma and its impact.

« '
~.'
)
L 4
A 4

In a trauma-sensitive school, all staff share a
common understanding of trauma and its
impact on students, families, and staff and a
joint mission to create learning environments
that acknowledge and address the effects of
trauma on school success.
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The first principle is to understand trauma and its impact. That is a lot of what we’ve been doing in the past two sessions. So, on an individual level, you all are already engaging this principle. However, what we want to think about today is what are your schools or organizations doing to address this principle, because while each of you as individuals can learn, we also know that students and their families interact with lots of folks, from teachers and principals, to coaches, bus drivers, school resource officers, janitors, and food service staff. So, it is critical schools find ways to ensure that all staff have a shared vision and that they are equipped to play their unique role.  Inevitably, strategies to do this at a school-wide or organization-wide level require that people in leadership positions, like principals, take an active role in setting a vision. To ensure that the vision will address the needs of refugee students and their families, it is also important that they be included as one of the key groups to help develop and implement a plan.

Let’s all hop over to the first slide of the Jamboard and take some time to share strategies that you have seen, or would like to see in your school or community. In order to keep our focus on refugee students and their families, we’re asking you to use a yellow note for a strategy that focuses on student needs, a blue note for strategies that focus on families needs, and an orange note for strategies that focus on staff.

[take a minute or two and comment on some of the jamboard responses].
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Secondary traumatic stress: symptoms

* Hypervigilance Excessive alertness for potential threats or dangers at and
outside of work. Always being “on” and “on the lookout”

* Poor Boundaries Lacking a balanced sense of your role so that you take on too
much, step in and try to control events, have difficulty leaving work at work, or
take the work too personally

* Avoidance Coping with stress by shutting down and disconnecting

* Inability to Empathize/Numbing Unable to remain emotionally connected to
the work

* Addictions Attaching to distractions to check out from work, personal life, or
both
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One of the things we touched on last week is secondary traumatic stress. It’s important to keep in mind that schools must consider the needs of staff as well as students and families. On the next two slides you’ll see a list of some symptoms of secondary traumatic stress so that you can assess your own needs and help your colleagues to do the same. 
Reshare link to NCSSLE resources.


[review symptoms on slide]
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Secondary traumatic stress: self assessment

* Chronic Exhaustion/ Physical Ailments Experiencing physical, emotional, and
spiritual fatigue or inexplicable aches and pains exceeding what you expect for
an ordinary busy day or week

* Minimizing Trivializing a current experience by comparing it with another
situation that we regard as more severe

* Anger and Cynicism Using cynicism or anger to cope other intense feelings
that we may not understand or know how to manage

* Feelings of Professional Inadequacy Becoming increasingly unsure of yourself

professionally, second-guessing yourself, feeling insecure about tasks that you
once felt confident to perform
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[review symptoms on slide]

For those of you who reviewed the handout that we shared last time, this list should look familiar to you. If you haven’t already reviewed the handout, I encourage you to take a look because it also has a list of self care strategies as well as a template for developing a personal plan in case some of these symptoms resonated with you.

https://safesupportivelearning.ed.gov/sites/default/files/TSS_Building_Handout_2secondary_trauma.pdf 
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School strategies to support staff

Support and supervision

The school offers an employee assistance program.

Employee job descriptions and responsibilities are clearly defined. I n th e c h at, p I ease S h a re o

All staff members have access to regular supervision or support by administrators or peers.

Staff members have access to ongoing support for managing workload and time needed to
complete tasks.

Staff members are encouraged to understand their own stress reactions and take appropriate
steps to develop their own self-care plans.

Staff members are regularly supported in practicing self-care strategies.

Staff members are welcome to discuss concerns about the school or their jobs with

- . . . . .  How many strategies from the
administrators without negative consequences (e.g., being treated differently, feeling like . .
their jobs are in jeopardy, or having their concerns affect their positions on the team). I |St are h a p pe nin g at yOU r
school (there are a total of 9
listed)?

Staff members are encouraged to take breaks, including lunch and vacation time.

The school fosters team-based support and mentoring for staff.

https://safesupportivelearning.ed.gov/sites/default/files/Building TSS Handout 3secondary trauma.pdf
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While self care is an important strategy to address secondary traumatic stress, it is also important for organizations to put supports in place to reduce stressors and connect staff to relevant resources.  I’ll read through the list of strategies and would encourage you to consider how many of them your school has in place. You are welcome to pop that number into the chat.

[as appropriate, comment on the numbers being shared].

Does anyone have an example from your school that you’d like to share? Feel free to come off mute, add it to the jamboard, or share it in the chat.

https://safesupportivelearning.ed.gov/sites/default/files/Building_TSS_Handout_3secondary_trauma.pdf
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Believe that healing happens in relationships.

Trauma-sensitive schools believe that

m establishing safe, authentic, and positive
relationships can be corrective and restorative
@ to survivors of trauma and can be resilience-
building for all. This principle encompasses

relationships among and between school staff,

students, and families.
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The next key element we’ll talk about emphasizes the importance of supportive and affirming relationships between school staff, students and families. Establishing safe, authentic, and positive relationships can be corrective and restorative to survivors of trauma and can be resilience-building for everyone, particularly refugee students who may have experienced trauma. These students may be experiencing cultural adjustment, language barriers in addition to the aftermath of migration and resettlement, therefore creating a supportive network built upon trust, safety, and understanding is critical.

For example, facilitating positive connections between students and other school staff may be a way to connect a student who might be more shy or timid to more resources and support available to them. Acting as a bridge, in addition to modeling healthy behavior, can help facilitate positive, trusting, and respectful relationships with refugee students and their families. Furthermore, creating healthy relationships with parents can act as a cultural bridge to provide insights into the particular needs of refugee students, facilitating a more cultural responsive educational experience. Checking in with families and figuring out how families feel and how they are accessing supports.

Now, let’s take a moment to look at the Jamboard and thing of some strategies we’ve seen or would like to see that might support this principle.
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Ensure emotional and physical safety.

Trauma-sensitive schools are committed to
A establishing a safe physical and emotional
learning environment where basic needs are

met; safety measures are in place; and staff

responses are consistent, predictable, and
respectful.
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It is also critical to ensure students’ emotional and physical safety at school. Especially for refugee students who may have experienced violence and fear for their safety prior to their resettlement, it is important to establish a safe physical and emotional learning environment where basic needs are met, safety measures are in place, and staff responses are consistent, predictable, and respectful. It’s also important to ensure students understand how and why these systems are in place, and how they keep them safe, especially with language barriers or cultural differences at play.

Refugee students and their families should feel welcomed into a school environment where they feel valued and connected, with language and resettlement supports accessible. Learning about trauma-informed care, as you all have been doing through this series, and understanding unique stressors and experiences of refugee students and families can help you understanding what potential warning signs of physical or emotional harm. 

Now, let’s take a moment to look at the Jamboard and thing of some strategies we’ve seen or would like to see that might support this principle.
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Common triggers

Students Parents In the chat,
* Loud, chaotic environments * Feeling disrespected by the please share...
*  Physical touch school staff
* Confinement  Being called into a meeting
* Uncertainty about expectations to address their child’s
 Changesin routine behaviors
* Witnessing violence between peers,  Uncertainty about what is
such as fighting happening - What strategies
*  Emergency drills « Lack of control over decisions do you use {o
Emergency vehicles and police or fire being made about their child reduce potential
personnel * History of negative trauma-related
 Being harassed or intimidated by others experiences with the gtlggg;]st‘sfgr
* Being asked to discuss difficult topics education system '
* Feeling embarrassed or ashamed e Others?
 Feeling out of control https://safesupportivelearning.ed.gov/
. Others? sites/default/files/Building TSS Hand

out 3secondary trauma.pdf
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Just briefly, here are some common triggers and stressors students and parents might experience, which might lead them to have a negative or potentially traumatic experience. It’s important to note that an event doesn’t have to result in trauma to be extremely distressing or upsetting. Its important to understand the connection between behaviors and previous experiences of trauma. And while I’m going through this list, please feel free to pop anything you might not see here into the chat.

Of course, this is not an exhaustive list, but loud chaotic environments, especially when violence between peers might be occurring, could be not just disruptive but potentially triggering for refugee students or students who have experienced or witnessed violence. Emergency drills or the presence of first responders may also be triggering or upsetting, especially if the student doesn’t understand the context behind the situation. Things that may feel like not a big deal for some students might feel even more frightening to a student who might be learning English or is still getting used to a new classroom environment. On the other hand, things that can be upsetting for all students, such as harassment, can be even more damaging for refugee students. Like we talked about earlier, in cases of identity-based harassment, identities that had previously been sources of strength can unfortunately be used to target and bully students. Refugee students might feel out of control or able to communicate due to language barriers, which may further feelings of stress. 

Parents similarly might have a lot of fear and uncertainty surrounding what is happening in new environments, especially when there are language barriers or cultural differences. For example, in some cultures, it may not be as common for parents to be involved in their children’s education; this may lead parents to become defensive or angry, so it is important to try not to make assumptions and to assume the best of intentions. Not feeling respected or heard by staff may further contribute to negative experiences for parents and guardians. Parents might react to triggers with anger, defensiveness, avoidance, or completely shutting down. Its important to understand these behaviors as trauma responses and not misunderstand them, which may result in further traumatization or negative experiences.


https://safesupportivelearning.ed.gov/sites/default/files/Building_TSS_Handout_3secondary_trauma.pdf
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View students holistically.

Schools invested in taking a trauma-sensitive
approach understand the interrelated nature
of emotional and physical health and academic
success and the need to view students
holistically and build skills in all areas.
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Its also important to view students holistically, as in, understanding the interrelated natured of emotional and physical health and academic success. The experiences of war, forced migration, and cultural dislocation that many refugee students carry with them are not confined to emotional effects; these experiences have tangible effects on their overall health.

Trauma can manifest in physical health challenges, such as sleep disturbances and chronic stress. By acknowledging and addressing these physical manifestations of trauma, schools can create an environment that attends to the complete well-being of the student. Refugee students may face unique challenges in adapting to a new educational system, including language barriers, cultural differences, and the need to navigate unfamiliar social structures. 

Schools should provide comprehensive support systems that go beyond traditional academic support. This can include access to mental health resources, counseling services, and health education at school, and collaboration with community organizations that specialize in refugee support and can help fill in gaps of what might not be offered at school. Helping students and their families meet their health needs is a critical aspect of viewing students holistically, so language-accessible service availability is also important. By offering holistic supports, schools can empower refugee students to thrive academically while addressing the emotional and physical aspects of their well-being.

Let’s hop over to the Jamboard to share some other examples.

And now I'll pass it back to Brandon to take us through the other elements of trauma sensitive schools.






. o Y o
\gh”d D’ends ?“ S;:];lg,RI-OR CHOOLS

S
OMMUNITIES

Support choice, control, and empowerment for

students, staff, and families

I
\‘\‘ “ tl‘/
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e

Trauma-sensitive schools operate in a way

that supports choice, control, and
empowerment for students, families, and
staff and empowers all by building skills that
enhance sense of mastery.
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Supporting choice, control, and empowerment is a critical part of supporting refugee youth and their families who have experienced trauma. As we mentioned in the first session, their stress buckets can fill up with lots of stressors. Having a sense of control and empowerment can help to empty the stress bucket. There are lots of ways to do that, including equipping them with skills that can help them to feel more independent. This can include language skills and social and emotional skills for students, so that they can feel like they have more options. For families, making sure they have information in a language that they are comfortable with regarding their rights and the educational rights of their child can help empower them.

Let’s hop over to the Jamboard to share some other examples.
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Strive for cultural competence.

Trauma-sensitive schools strive for cultural
competence by acknowledging and
respecting diversity within the school;
considering the relationship between
culture, traumatic experiences, safety,
healing, and resilience; and using

approaches that align with the cultural and
linguistic backgrounds of students, families,
and the broader community
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Cultural competence is something we have focused on a lot. For example, our discussions about the stress bucket as well as the role of identity formation are both examples of strategies that we can use to better understand the unique cultural and linguistic backgrounds of students. Engaging in classroom activities that allow for all students to share about aspects of their own family and cultural values can increase understanding. When it comes to families, one strategy could be to host an event where families can share their cultural traditions and learn from one another. 

Let’s hop over to the Jamboard to share some other examples.
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Use a collaborative approach.

Trauma-sensitive schools use a
collaborative approach with students,
families, and staff. This approach includes
sharing power and decision making across
all levels of the school and seeing students
and families as partners.
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Similar to one of the previous principles on supporting choice and control, a collaborative approach is an attempt to share power, which can help students and families feel more emotionally safe because they feel a sense of control. When it comes to families, language access is critical for taking a collaborative approach. For example, families may be interested in participating in school events or joining the PTA, but if they may not be able to fully engage if they are not comfortable in English and there are no language supports available. For example, a teacher could work with a student to jointly come up with some goals for the year. The goals could be social or academic. Jointly identifying goals and checking in on progress in a supportive way can help students feel like they have some agency.

Let’s hop over to the Jamboard to share some other examples.
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Catching two birds with one seed.
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You may be feeling a little overwhelmed trying to imagine how you and your colleagues will be able to implement a bunch of new strategies to address each of the seven principles. The good news is that you don’t need to create some checklist to make sure you are doing one activity for each principle. In fact, you may have noticed that there are strategies that showed up across multiple jamboards because they address several different principles. What is most important is being intentional about the strategies that you decide to use, and picking strategies that are related to multiple principles is a great approach. 

We are going to watch a couple of videos that describe a strategy. The first video is a strategy that focuses on students, and the second video is a strategy that focuses on parents. After each video, we’ll discuss which principles seem to be covered by the strategy.
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Community circles to build relationships
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https://www.youtube.com/watch?v=BMp6IoLDlvY
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seven principles of trauma sensitive schools

1. Understand trauma and its impact.

2. Believe that healing happens in relationships.

3. Ensure emotional and physical safety.

4. View students holistically.

5. Support choice, control, and empowerment for students,
staff, and families.

6. Strive for cultural competence.

7. Use a collaborative approach.
e
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Let’s think about which principles community circles might address. Feel free to drop your response in the chat or come off mute to share.
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https://www.youtube.com/watch?v=arIGJX2AR3g&list=PLoU659hwTdDbMJCsPzsqtk_mhuK_BMzbD
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seven principles of trauma sensitive schools

1. Understand trauma and its impact.

2. Believe that healing happens in relationships.

3. Ensure emotional and physical safety.

4. View students holistically.

5. Support choice, control, and empowerment for students,
staff, and families.

6. Strive for cultural competence.

7. Use a collaborative approach.
e
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Let’s think about which principles language access might address. Feel free to drop your response in the chat or come off mute to share.
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In the chat, please share...

* What is one thing that you will take away from
this series?
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We’ve covered a lot of ground in our three sessions together. As you think about the discussions and activities we have engaged in throughout this series, what is something that has stuck out to you? Please take a moment to add your thoughts in the chat.
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Resources

Questions? Feel free to reach out!
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We hope that you have enjoyed this series and that you learned something new. We have definitely learned from you all and appreciate your willingness to share your expertise and experiences. On this slide you will see a list of resources which will hopefully come in handy as you continue your learning journey!

https://safesupportivelearning.ed.gov/sites/default/files/Building_TSS_Handout_3secondary_trauma.pdf
https://sites.northwestern.edu/msaatnu/2020/07/09/the-i-in-identity-series-identity-wheel-self-reflection/
https://airhsdlearning.airws.org/building-trauma-sensitive-schools/story_html5.html
https://safesupportivelearning.ed.gov/trauma-sensitive-schools-training-package
https://safesupportivelearning.ed.gov/sites/default/files/TSS_Building_Handout_Packet_ALL.pdf
https://www.youtube.com/watch?v=arIGJX2AR3g&list=PLoU659hwTdDbMJCsPzsqtk_mhuK_BMzbD
https://www.youtube.com/watch?v=BMp6IoLDlvY
mailto:bstratford@childtrends.org
mailto:Cguros@childtrends.org
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